For each category, circle a number on the 1-10 continuum (10 being most advanced) for the group, as a whole.

Scope of “Think Global, Problem-solve Local” Component

	1- - - - -2 - - - - -
	- - -  3 - - - 4- - - - 5- - -
	- - - 6 - - - 7 - - - 8 - - -
	- - - 9 - - - 10

	Emerging
	Developing
	College Ready/Proficient
	College Level/Advanced

	· The global impact of an issue may be implied, but not explicitly described
· Students may mention a local problem, but fail to connect it back to a larger global issue 

· The team may address a very broad issue without presenting sufficient details for the audience to grasp the local implications of the issue
	· Students have considered the global implications of the issue, but may not incorporate detailed research, or may rely on reading information directly from projects
· Students mention a local aspect of their project, but they may rely more heavily on global than local, or vice versa

· The team may struggle to convey their information with confidence and cohesion
	· Students describe in their own words a research-based understanding of the global implications of their issue
· Students are able to clearly explain local problems stemming from a global issue, and they allude to or specifically cite other advocates or visionaries in the field
	· Students synthesize relevant research from multiple sources or experiences and seamlessly integrate evidence to explain the global impact of an issue
· Students incorporate specific examples of the local implications or complexities of an issue as they “tell the story” of the issue, and they identify specific contributions of local advocates, pot-stirrers, or visionaries


Impact of “”Problem-solve” and  “Act Neighborly” Take Action Component

	1- - - - -2 - - - - -
	- - -  3 - - - 4- - - - 5- - -
	- - - 6 - - - 7 - - - 8 - - -
	- - - 9 - - - 10

	Emerging
	Developing
	College Ready/Proficient
	College Level/Advanced

	· The group may fail to connect service learning with the global or local issue

· The group may struggle to explain its own capacity to change or impact an issue
· Students share some advocacy projects, but they fail to create a cohesive story that will draw in the audience

	· Students tell the story of how they took action

· Service work has some obvious connections to the researched global issue, but may not show originality or an innovative team-designed service project
· Students share several advocacy products that are designed to inform or persuade

	· Students reflect on their ability to improve conditions through their own actions

· Students share advocacy products that are creative,  persuasive, and well executed
· Products are naturally woven into the presentation

· Team may rely solely on “raising awareness” rather calling an audience to action
	· Students reflect on their actions and assess the impact of their team-designed service related actions

· Students convey particularly thoughtful or socially responsible ideas

· Students share professional, creative, original, and persuasive products
· Students call the audience to action in some way


